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The Construction and Practice of the “ Output-Driven—Multidnput "Teaching Model
—A Study Aimed at Chinese German Learners at the Basic Stage

CHEN Zhuang-ying' & SONG Yang’

(1. School of German Studies
Cao Yang No. 2 High School Shanghai 200062 China)
Abstract: This study started from the current
situation concerning the basic stage of German study in
China. communicative

Based on the competence

theories especially the output reconstruction theory of the

German communicative pedagogical —scholar Hans—
Eberhard Piepho and Stephen Krashen’s input
hypothesis this research illustrated the construction of

“Output-Driven — Multidnput ” model in terms of the
operating procedures and main principles in teaching
German as a foreign language. The model aimed to

improve Chinese students ~  competence of oral
communication through the advocacy of output-driven
learning methods the emphasis of multiple inputs and the
development of a series of characteristic activities related
to the curriculum. In daily teaching practice teachers
should emphasize both form and meaning the language
scaffolding for learners and more practice. This research
also discussed how these methods can be employed to
optimize the German curriculum.

To provide practical support for the construction of
the teaching model this study conducted a comparative

experiment and provided in-depth quantitative and
qualitative data analysis of the language output training
effect of the teaching model from three dimensions 1. e.
fluency accuracy and complexity of the learners’ output
language. The result showed that the “Output-Driven—
Multidnput” model had obvious advantages.

The research combined theoretical and practical

Shanghai International Studies University Shanghai 200083 China; 2. Shanghai

verifications improved the German teaching method and
initially constructed an easy-to-operate teaching model for
German study at the basic stage in China. The results of
the experiment supported the effect of the model with
visible measurements. Both qualitative and quantitative
analyses proved that the model was not only rational but
also effective and beneficial to modern foreign language
teaching. A virtuous circle with strong learning motivation
harmonious teacher-student interaction and remarkable
teaching achievements were greatly emphasized during the
research process.

At the end of the paper four fundamental principles
of optimizing German courses were proposed: (1) The
tasks as carrier of this model together with the strong
pragmatic motivation of the students should act as a
starting point for successful German lessons in the long
term. (2) Output and multi<input should be promoted in
parallel  which constitutes the most effective teaching
method. (3) As a solid support for the German course a
series of activities should be innovated in different ways
which help to optimize the curriculum. (4) The balanced
should

become the ultimate educational goal for German learners.

development of comprehensive competencies

These four items can serve as reference for the develop—
ment of German Curriculum at the basic stage.
Key words: Multi-

Basic Stage; Output-Driven;

Input; Teaching Model; Curriculum Optimization
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